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Problem? Possible Reason Possible solutions 

“He doesn’t do 

anything “ 

Child is new to the setting Give him time. Children will only 

learn when they feel safe and 

secure.  Ask parents/carers about 

what he does at home. 

 He doesn’t know what he 

could do, how he can 

access it or if he’s 

“allowed it” 

Use picture timetables.  Give 

limited choices if he seems 

overwhelmed.  Use choice cards to 

explain what’s available now. 

 He doesn’t know how to 

do it 

 

Model playing and play with him.  

Use open ended resources that can 

be played with 100 ways 

 There is nothing that 

interests him 

Find out his likes and his interests 

and start from his point of strength 

 He needs time to plan 

and think and decide 

Some children need time to 

consider their options, others just 

jump straight in.  Thinking is to be 

encouraged. 

 This is like an alien world 

 

Your setting may have nothing in 

common with his previous life 

experience.  He will need to feel 

safe and secure before he tries 

anything new. Don’t make 

assumptions about what he should 

already know and be able to do 

 He is doing lots but 

you’re not seeing it 

 

Do several planned observations at 

different times. Is he watching other 

children play? Is he moving quickly 

between lots of things? Is he on his 

own?  
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Problem? Possible Reason Possible solutions 

“She won’t do what I 

ask her” 

 

Being asked to do 

something is outside her 

experience. She may not 

understand what a request 

sounds like.  

 

Talk to parents/carers about how 

she responds at home.  Is she like 

it with everyone? Frame requests 

carefully – don’t use “would you 

like to…?” if no choice exists.  

Keep language simple and 

unambiguous.  Only ask her to do 

one thing at a time e.g. “get your 

coat”.  Too many instructions give 

too many opportunities for it to go 

wrong. Praise success at each 

step so she feels successful (and 

so do you). Use photo of next 

activity to prepare her for the likely 

request e.g. “now it’s home time. 

Get your coat” 

“She gets cross when 

the activity finishes” 

 

How does she know 

what’s happening 

now/next and how long 

things will last? 

 

Use visual timetable and 

now/next/then card to explain 

routine and to develop skills in 

looking ahead and anticipating.   

 

 Does she know when the 

activity will be available 

again? 

 

Ensure routine has the flexibility to 

allow for favourite activities to be 

repeated.  Does it have to be 

“tidied up”? Could it be left out to 

return to later? 

“She doesn’t follow 

the rules” 

 

She does not know what 

the rules are. Rules are 

not applied consistently by 

all staff. There are too 

many rules.  She doesn’t 

know why there are rules. 

Keep “rules” to a minimum.  

Ensure rules are agreed by 

everyone.  Check that your rules 

make sense to children. Ensure 

rules are applied consistently. 

“He throws things, 

flicks sand, splashes 

water“ 

Throwing, splashing etc. 

are fun ways to play.  He 

may be “stuck” in a 

developmental stage and 

needs help to move on 

Model other ways to play and 

praise when he uses them.  You 

will need to teach him to replace 

his way of playing with more 

constructive use of resources. 

Ensure opportunities to throw, 

splash etc. are available for all 

children. 
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“His play hurts other 

children“ 

He doesn’t know what 

appropriate play looks like. 

His play attracts adult 

attention.  He gets a 

strong reaction from the 

children he hurts. 

Give clear messages about what is 

acceptable – hurting other children 

is not. Have an agreed and 

consistent response to “hurting” 

Make sure he sees appropriate 

play modelled. Talk to 

parents/carers to get picture of his 

play at home and ask for their 

support in giving consistent 

support.  Use “rules” to reinforce 

not hurting and ensure that he gets 

attention when he is not hurting. 

Make focussed observations to 

ensure you have a clear picture of 

what is really happening when he 

is with other children. 

“If he doesn’t get his 

own way he gets 

angry, shouts, 

screams, throws 

things“ 

He hasn’t developed skills 

of sharing, negotiating, 

listening, coping with 

disappointment. He 

cannot see the difference 

between choice and 

instruction. 

Ensure you have a consistent 

approach to his unacceptable 

behaviour.  Give clear information, 

pictorial if needed to support his 

understanding of how routine 

works and when a choice is/is not 

available.  Check that your 

language does not imply a choice 

if no choice actually exists e.g. 

“would you like to put your coat 

on?” implies a choice.  “Put your 

coat on” does not 

“She doesn’t know 

how to play – plays 

inappropriately with 

resources“ 

She has little or no 

previous experience of 

playing. Playing 

appropriately holds no 

intrinsic reward for her.  

The resources are outside 

her experience/interest. 

The environment is 

overwhelming with too 

much choice 

Model appropriate play.  Offer lots 

of open-ended resources that can 

be played with in 100 different 

ways.  Offer a limited range of 

resources and lots of opportunities 

to go back and play again so play 

has time to develop.  Be interested 

in her appropriate play.  Talk to 

parents/carers about what she 

plays with and how she plays  at 

home 
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Attention Seeking 

What  

happens 

 Child is ‘attention seeking’ all the time. Acts in a 
disruptive, noisy way taking up a lot of adult time. 

What you want the 

child to do 

 To play quietly. 

 To sit quietly while adult reads a story. 

 To walk rather than run indoors. 

 To wait for their turn. 

 To talk in a normal voice. 

How you will help the 

child achieve this 

 Positively encourage quiet play e.g. ‘good playing’. 

 Pair with a child who is good at playing. 

 Provide an adult lap for story time. 

 Say ‘Tom walk’ rather than ‘stop running’. 

 Work with adult on waiting, giving them a sign when it is 
their turn and praise good waiting. 

 Praise/reward normal talking; give a signal when voice 
is too loud. 

What may be worth 

thinking about 

 Is the child ‘attention seeking’ in all situations? 

 Does this mask anxiety about certain situations; are 
there learning difficulties that are not being addressed? 

 Is the child able to get attention in other ways? 

 Does the child have any real friends? 

What to do at the time  Give minimal attention to the attention seeking. 

 Find an immediate opportunity to praise appropriate 
behaviour. 

 Be supportive of peers who ignore the attention seeking. 

 Praise nearby peers who are behaving appropriately. 

 Refocus group on activity at hand and reward attention to 
activity. 

 If the behaviour is seriously disrupting others, re-state 
expectations in that situation and offer the child the 
choice of changing behaviour or taking the 
consequences. 

What to do in the 

longer term 

 Give the child a deal of attention and time whenever 
behaviour is appropriate. 

 Look for ways for the child to be seen in a positive light 
and successful in the group. 

 Ensure that the activities provided match the child’s 
ability and interests. 

 Always check that the child understands what they are 
supposed to do. 

 Make sure that the rewards that you offer are 
appropriate and strong. 
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Avoidance 

 
What  

happens 

 Child avoids doing what is asked and will not follow 
adult direction. 

What you want the 

child to do 

 To come to adult when called. 

 To sit quietly while adult reads a story. 

 To stay in place e.g. at drinks table. 

 To help with tidying up etc. 

How you will help the 

child achieve this 

 Ensure that child has attended to instruction by gently 
touching arm first or always using name before giving 
instruction. 

 Pair with a child who is good at following direction. 

 Provide an adult lap for story time. 

 Work with adult, gradually increasing the amount of time 
expected to stay in place etc. 

 Praise/reward any constructive time spent on an 
activity. 

 Pair preferred activities with adult praise. 

What may be worth 

thinking about 

 Check that there are not other difficulties that make it 
difficult for the child to respond/attend e.g. hearing 
difficulties, language difficulties, learning difficulties. 

 Is the child very anxious and in need of some comfort 
toy/routine or in need of the toilet? 

 Are the activities readily accessible for them? 

What to do at the time  Check that the child understands what they are 
expected to do and are able to do the activities on offer. 

 Remind child of expectations in the setting. 

 Pair with a child who works/plays well in the setting. 

 Praise any attempt to engage in the activities in the way 
you wish. 

What to do in the 

longer term 

 Give instructions in small steps/simple language. 

 Find an immediate opportunity to praise appropriate 
behaviour. 

 Praise peers who get on with their activities/settle 
quickly. 

 Teach children to ask if they are unsure what to do. 

 Ask child to tell you what they are doing next. 

 Teach child that adults can be rewarding and fun so it is 
worth coming when they ask. 

 Make sure that rewards are appropriate and strong so 
that they encourage change. 
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Being unkind verbal (see also name calling) 

 

What  

happens 

 Child is unkind to others. 

 Child intimidates others. 

 Child on receiving end is not ‘telling’. 

What you want the 

child to do 

 To act in a friendly way to other children. 

 To play co-operatively in a group during free play. 

 To tell an adult if someone is unkind to them. 

 To tell an adult if you see someone being unkind. 

How you will help the 

child achieve this 

 Adult to model and reward child for saying nice things to 
others. 

 Pair with a child who is good at being friendly. 

 Encourage children to express feelings in small group 
work. 

 Use puppets to act out situations and show feelings. 

What may be worth 

thinking about 

 Where does this happen? 

 Are there specific target children? 

 Is this a pattern that has been going on for some time? 

 Is someone being unkind to the child at home e.g. 
siblings? 

 Is there too much competition within the setting? 

 Is the child doing it for attention/status? 

What to do at the time  Acknowledge that the victim has suffered rather than 
suggest that s/he is in part responsible. 

 Strongly disapprove of the unkindness because of the 
effect on the ‘victim’ but do not label. 

  Agree the consequences of the action with staff. 

What to do in the 

longer term 

 Make sure that all staff have agreed on the way issues 
such as this should be handled. 

 Look to see if you can find a more appropriate way of 
enhancing the esteem of the child who is unkind. 

 Look for ways of enhancing the esteem of the ‘victim’. 

 Consider teaching the children how to be assertive. 

 Teach and praise ‘telling’. 

 Work towards a setting culture where all children are 
valued. 

 Try to discuss unkindness without allocating blame; it is 
another thing we need to learn. 

 Work with the parents/carers of the children who are 
unkind and those who are ‘victims’. 
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Being unkind physically (see also pushing and poking) 

 

What  

happens 

 Child is physically aggressive towards other children. 

 Child fights with other children. 

What you want the 

child to do 

 To act in a friendly way towards other children. 

 To tell adult if s/he thinks other children are being 
unkind to him/her. 

 To use appropriate strategies to resolve conflict. 

How you will help the 

child achieve this 

 Model and praise the child for acting in a friendly way. 

 Use puppets/role-play to act out difficult situations. 

 Teach the child to talk rather than fight. 

 Teach the child to play constructively. 

What may be worth 

thinking about 

 Is supervision adequate at all times? 

 Is there an underlying problem that the child is upset 
about? 

 Are other children teasing the child? 

 Are there clear consequences of fighting in the setting 
behaviour policy? 

 What messages about physical aggression is the child 
getting at home? 

 Does the child know how to relate to the other children 
in any other way? 

What to do at the time  Ensure no-one gets hurt. This includes you. 

 Tell the child clearly to stop, using their name. 

 Keep voice calm, but assertive. 

 Only restrain the child in line with the Guidelines on 
Physical Restraint. 

 Divert/disperse audience as soon as possible. 

 If necessary, take other children out of the room, 
leaving fighting children with adult/s. 

 Follow setting behaviour policy. 

 Send a child for help if necessary. 

 Reassure other children afterwards. 

What to do in the 

longer term 

 Ensure that the setting behaviour policy is relevant and 
useful. 

 Teach and reward ‘telling an adult’. 

 Praise child for managing his temper. 
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Has to be first 

 

What  

happens 

 Child always has to be first. 

What you want the 

child to do 

 To let others go first. 

 To queue patiently. 

How you will help the 

child achieve this 

 Play a game of who is seventh, who is ninth? 

 Set up two lines. 

 Give reward for waiting nicely. 

 Teach I-spy while waiting. 

 Sing a song while in the line. 

What may be worth 

thinking about 

 Is this misplaced enthusiasm? 

 Is the child scared of missing out? 

 Does everyone get a fair share? 
 

What to do at the time  Encourage children to think that other positions in line 
are important/fun e.g. ‘Who would like to be third?’ 

 Ask the child to choose someone else to be first. 

 Reassure the child that s/he will get a turn. 

 Allow the child at the back to come to the front. 
 

What to do in the 

longer term 

 Praise every time the child allows another to be first. 

 Establish consistent structures and routines to ensure 
that everyone has a chance to be first. 

 Use ‘going first’ as a reward for positive behaviours. 

 Teach and model turn taking and letting others go first. 
 

 

 

 

 

 

 

 

 



 - 11 - 

I can’t 

 

What  

happens 

 Child often says ‘I can’t’.  

 Child frequently asks for help and is very reluctant to try 
anything at all familiar. 

What you want the 

child to do 

 To start activity/task without help. 

 To ask for help only after trying activity/task. 

How you will help the 

child achieve this 

 Give child opportunities to do something that they can 
do and then praise them. 

 Note their obvious strengths and praise them. 

What may be worth 

thinking about 

 What does the child feel s/he can do? 

 Are activities/tasks appropriate and accessible? Does 
the child have some learning difficulty that is being 
hidden by their asking for help? 

 Does the child say ‘I can’t’ at home? 

 Will the child try more readily in some 
activities/groupings? 

What to do at the time  Praise every time the child makes an effort without 
asking for help. 

 Praise children who are involved without asking for help. 

 Ask child to be specific in telling you what it is that they 
can’t do. 

 Split activity/task into very small steps and praise each 
stage attempted. 

 Use timer to set target for efforts before child asks for 
help. 

 In a group activity, set the child a distinct role and target 
that is easily achievable. 

What to do in the 

longer term 

 Build confidence and self esteem by praising areas of 
strength. 

 Make sure everyone has the opportunity to have their 
work displayed regardless of ability. 

 Put child in the role of helper. 

 Allow opportunities for child to be leader in some 
activities. 
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Interrupting 

 

What  

happens 

 Child interrupts all the time. 

What you want the 

child to do 

 To wait for his/her turn when playing or involved in a 
group activity. 

 To let the practitioner finish an instruction or 
explanation. 

How you will help the 

child achieve this 

 Adult to praise good waiting and turn taking 

 Introduce a sign for ‘in a minute’. 

 Use of a prompt so that children know not to interrupt 
e.g. hold a bunny with big listening ears. 

What may be worth 

thinking about 

 When is this worst and when is it better? Are there 
certain times or situations which the child finds 
particularly difficult? 

 What helps the child wait patiently? 

 How aware is the child of his/her habit? 

 How clear and consistent are expectations in the 
setting? 

 Is the child expected to wait for an unreasonable 
amount of time? 

What to do at the time  Have a visual prompt so that you can point to it without 
interrupting the flow of reading or speaking. 

 Always respond quickly when the child waits 
appropriately. 

 Re-state expectations when interruptions occur. 

 Praise desired behaviour in other pupils. 

What to do in the 

longer term 

 Teach listening skills and turn taking skills. 

 State expectations for listening at the start of the activity. 

 Take time with child to talk about the desired behaviour. 

 Use a reward system to encourage the child. 
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Isolated 

 

What happens  The child is very isolated and has no friends. 

What you want the 

child to do 

 To play with another child during a free play activity. 

 To speak to one other child during an activity. 

 To participate in a group activity successfully. 

How you will help the 

child achieve this 

 Choose different children and play with them with the 
child. 

 Provide model and practice with the child what to say. 

 Choose an activity that you know the child will be good 
at or practice beforehand. 

What may be worth 

thinking about 

 Does the situation bother the child? If not, then care 
must be taken not to pressure the child into 
relationships s/he does not want and cannot handle. If 
the situation does bother the child, does s/he know how 
to approach other children? 

 Is the child perceived to be different by virtue of race, 
culture or ability? 

 Does the child have hygiene problems or other socially 
unacceptable behaviours? 

 Is the isolated child extremely difficult to relate to?  

 Is the atmosphere within the setting welcoming and 
inclusive? 

 Are there dominant children within the setting who 
dictate who can be accepted? 

What to do at the time  Address any distress that occurs. 

 Give child a task that will take away the pressure to be 
sociable. 

What to do in the 

longer term 

 Teach and model friendly behaviours. 

 Allow structured opportunities for small group or paired 
activities, where each child has a role to fulfil. 

 Ask a friendly group to include the isolated child 
deliberately. 

 Consider pairing two solitary children for activities. 

 

 

 

 

 

 

 



 - 14 - 

Name calling (see also being unkind verbally) 

 

What  

happens 

 Child is always calling other children names,    putting 
children down and causing hurt to other    people’s 
feelings. 

What you want the 

child to do 

 To avoid unkind remarks. 

 To make friendly comments to other children. 

How you will help the 

child achieve this 

 Tell the child that their comments upset the other child 
and;  

 tell them of something that they can say that the other 
child would like.  

What may be worth 

thinking about 

 When does the child make these remarks? Are they 
associated with ability or physical characteristics? 

 Is the child showing racist or sexist views? 

 What happens when the child does this? 

What to do at the time  Focus on the child who has been unkindly spoken to.  

 Talk about the effect of such remarks. 

 Trigger agreed consequences according to setting 
behaviour policy. 

What to do in the 

longer term 

 Teach the child ‘kind’ phrases. 

 Praise and model required behaviour. 

 Have a ‘say something nice’ session. 
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Not listening 

What  

happens 

 Child appears to be unable to listen or follow teacher 
instruction. S/he fidgets, looks around, fiddles with 
equipment, doesn’t know what activity/task is. 

What you want the 

child to do 

 To show that s/he is listening by looking at you. 

 To sit still when practitioner is speaking. 

 To be able to start activity without repetition and re-
enforcement of instructions. 

How you will help the 

child achieve this 

 Say child’s name before giving instructions so that s/he 
is aware that s/he is part of the group. 

 Positively encourage listening skills e.g. ‘good, I can tell 
that you’re listening because you’re looking at me’. 

 Use ‘smiley face’ to show them that you know they are 
listening. 

What may be worth 

thinking about 

 Is there a hearing impairment? 

 When is the child able to listen better? 

 Does s/he start listening well and then lose 
concentration/interest? 

 Are the directions too long or too complicated? 

 Are they listening quite well and just need to fiddle at 
the same time? 

 Are other children distracted by the fidgeting? 

 Is the child asking for instructions again mainly to get 
your attention? 

What to do at the time  Give short, clear directions, using repetition and 
paraphrasing. 

 Ask the other children to reinforce instructions. 

 Stand near the child when giving instructions. 

 Use the child’s name and give frequent eye contact. 

 Ask the child to repeat instructions or the first step. 

 Praise partial repetition of instructions. 

 Praise peers for following instructions. 

 Give the child something to fidget with e.g. soft toy, while 
the instructions are being given out. 

What to do in the 

longer term 

 Teach, model and reinforce specific listening skills e.g. 
sitting nicely, looking at speaker. 

 Play listening games. 

 Use visual clues and reminders. 

 Match complexity of task/activity to the child’s ability, 
breaking task down into self contained stages. 

 Make sure child achieves success and praise. 
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Pushing and Poking (see also being unkind physically) 

 

What happens  Child pushes and/or pokes at other children. 

What you want the 

child to do 

 To sit on the carpet without poking another child. 

 To join in an activity without poking another child. 

 To play without poking another child. 

How you will help the 

child achieve this 

 Provide an adult lap for story time. 

 Work with adult gradually increasing the amount of time 
expected to stay in place etc. 

 Praise/reward time spent without pushing/poking. 

 Pair preferred activities with adult praise. 

What may be worth 

thinking about 

 When is this most likely to happen? How often? 

 Are specific children singled out? 

 When does the child not poke or push? 

 Is the child making inappropriate attempts at friendship? 

 Is the child aware of the effects of the pushing/poking? 
Is s/he lacking in social skills generally? Does s/he 
know how to establish social contact? 

 Is the child expected to sit still for an overly long time? 

 Is the child restless generally? 

What to do at the time  Praise another child showing desired behaviour. 

 Give non-verbal warning by eye contact/sad face. 

 Allow and encourage peers to ask the child to stop, 
enhancing appropriately assertive behaviour from other 
children. 

What to do in the 

longer term 

 Teach child how to establish social contact. 

 Consider a reward for appropriate behaviour. 

 Set up an agreed non-verbal reminder with the child e.g. 
a ‘sad face’. 

 Teach, model and allow children to practice required 
behaviour. 
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Refusing to do what is asked 

What happens  Child refuses to do what s/he is asked to do. 

What you want the 

child to do 

 To co-operate with adult instructions. 
 

How you will help the 

child achieve this 

 Ask the child to do something they will want to do and 
then praise them. 

 Ask a child to do something and do it with them. 

 Always make sure you have their attention before giving 
an instruction. 

 Make sure that the child understands what is expected of 
them. 

 Use your physical presence to help them understand e.g. 
walk up to them and then ask them to go inside. 

 Give them instructions individually if necessary. 

What may be worth 

thinking about 

 What situation triggers this behaviour? 

 Is the child most concerned with not losing face or with 
avoiding the activity? 

 Is the activity appropriate and accessible to the child and 
does the child feel that s/he can do it? 

 Is there an issue with the status of different adults within 
the setting? 

What to do at the time  Stay calm and avoid taking the situation personally. 

 Keep tone and pitch of voice low and calm. 

 Keep a clear physical distance from child if s/he seems to 
be getting stressed. 

 Tell the child what you want them to do again clearly and 
non-judgementally. 

 Remind child of consequences of not doing what is 
asked. 

 Offer child a short time in which to do what is asked, 
leave child for that short time. 

 Divert other children and play with them to make sure 
that they are not an audience. 

 Get support from another adult. 

What to do in the 

longer term 

 Teach and praise child for giving reasons for refusal. 

 Praise swift compliance and teach reasons for it. 

 Build relationship with child at other times. 

 Keep up child’s self-esteem by making it clear that you do 
not like the behaviour, but still value the child. 

 Offer the chance to discuss the refusal. 

 Listen to child’s point of view. 

 Ensure activities appropriate to ability, interests, culture. 
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Separation Anxiety 

What  

happens 

 Child becomes very distressed on leaving 
parents/carers. 

What you want the 

child to do 

 To come to the setting without tears. 

 To start the day without tantrums. 

  Leave parent/carer without having to be pulled. 

How you will help the 

child achieve this 

 Ensure that child understands when parent/carer will 
return. 

 Parent/carer to take time to observe other children who 
are good at saying goodbye. 

 Support parent/carer to be calm, positive and 
reassuring. 

 Provide an immediate distraction, preferably something 
you know the child will be attracted to. 

What may be worth 

thinking about 

 This behaviour often reflects parental anxiety or 
unhappy experiences. 

 How confident is the parent/carer that the child will be 
safe and happy? 

 Are there other problems within the setting e.g. friends? 

 Is there tension at home and the child fears leaving? 

 Does parent get attention when there is a problem? 

 Are there any periods where the child and the 
parent/carer can separate more confidently? Has 
separation always been a problem? 

What to do at the time  Do whatever works to minimize ‘scene’, letting the 
parent/carer stay for a while in the setting. 

 Offer the parent/carer an opportunity to calm down once 
the child is in the setting. 

 Reassure others that child will be all right soon. 

What to do in the 

longer term 

 Reassure parent/carers that child is well and happy in 
the session (but try to establish the cause of the problem 
if the child is not happy). 

 Offer parents/carers opportunities to find out what 
happens during the child’s time at the setting. 

 Give child opportunity to talk about the distress, if 
appropriate. 

 Suggest that child is brought to setting by someone 
different so that the separation happens at home, or a 
relative’s house, which may be easier to manage. 

 Suggest that a key worker or supervisor, meets child at 
gate to setting and the separation happens there. 

 Reward child with ‘I was brave’ stamps every time they 
manage the situation. 
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Taking Turns and Sharing 

 

What  

happens 

 Child will not allow anyone else a fair turn.  

 Child is very insistent and possessive. They will not 
share toys or objects intended for general use. 

What you want the 

child to do 

 To wait turn when playing or in an activity group. 

 To allow others to enjoy their turns. 

 To willingly share. 

How you will help the 

child achieve this 

 Positively encourage all stopping, waiting and sharing. 

 Pair with a child who is good at stopping, taking turns 
and sharing. 

 Child to work with adult on stopping, waiting and 
sharing. Adult to give them words of encouragement 
and a sign when it is their turn to stop and wait for their 
turn and share. 

 Praise/reward sharing. Give a signal when child has an 
opportunity to stop using or holding a toy or object so 
that another child can use it. 

What may be worth 

thinking about 

 Under what circumstances can the child take turns and 
share? 

 When can the child be generous with his/her turn taking 
and sharing? 

 How does the child operate at home? What are the 
expectations? 

What to do at the time  Before any group activity, remind child about need for 
turn taking and sharing. 

 Re-state the setting’s expectations. 

 Quietly remind the child about the consequences of their 
behaviour i.e. others will be less happy to include him/her 
in games. 

What to do in the 

longer term 

 Teach and model stopping, turn taking and sharing. 

 Praise children who are good peer models. 

 Offer opportunities for practicing turn taking, e.g. 
games, and make it explicit that taking turns well is the 
main aim. 

 Address issues of dominance/assertiveness in other 
activities. 

 Discourage over-adherence to ‘fairness’ as an 
expectation, teaching the ideas that a) different people 
have different needs, and b) things can be ‘unfair’ in the 
short-term but even out over the longer term. 

 Allow children opportunities to independently develop 
their ideas of how to keep things fair. 
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Anger 

Feeling angry is a completely natural and reasonable emotional response to some 

circumstances. Problems occur when anger is expressed inappropriately, and from 

the beginning children need to understand that it is natural to have strong feelings, 

and that feeling angry is OK, but that it is not OK to be hurtful because you feel 

angry. Children need to learn how to take charge of their angry feelings and to 

recognise that there are 3 clearly defined stages to feeling angry: 

 The trigger – the thing that makes them feel cross (e.g. when they have to 
wait or take turns) 

 Physical response to that angry feeling (e.g. shouting, hitting, sulking) 

 Understanding what has happened and resolving it  

 

You can help children by: 

 Providing opportunities for them to talk about feelings and emotions, 
modelling the right words and actions 

 Acknowledge their feelings and reassure them (anger can be a frightening 
feeling) 

 Encouraging children to talk about what started their angry feelings 

 Using books and stories to explore angry feelings 

 Finding ways for children to express anger appropriately 

 Offering activities that provide a physical outlet for anger 

 Developing a safe place to be angry, and a safe place to be calm 

 Removing other children from the area to remove the audience 

 Remembering that taking charge of angry feelings comes with time and 
maturity 

 

Activities for angry children 

 Puddle stomping – outdoors or indoors on bubble wrap. Talk about what 

footwear you will need and why; hold hands and jump together, chant (e.g. 

jump, jump, JUMP); talk about how it makes you feel 

 Box bashing – spend time together scrunching up newspaper into balls and 

filling cardboard boxes (e.g. cereal packets). Bash the boxes with rolled paper 

wands or jump on them; talk about how it makes you feel. 
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Strategies for preventing or discouraging children from biting 

Share concerns and strategies with parent/carer and keep them informed at all times. 

Questions to ask practitioner 

o How old is the child? 
o How often do they bite? 
o Do they bite a child or an adult? 
o Are they hungry? 
o When do they bite? (Time of day) 
o Where are they when they bite? 
o What are they doing when they bite? 
o Do they bite the same child or whoever is close? 
o Is the child being expected to participate in adult led activities rather than child 

initiated play? 
If the practitioner is unsure about any of the above, ask them to monitor and make 

observations with these points in mind. Is there a pattern? 

The underlying cause is important 

 Is it related to frustration? 
 Is it related to diet? 
 Is it for attention? 
 Is it developmental? 
 Is the child teething? 
 Is it related to a change in circumstances? e.g. new baby, moving house, 

moving rooms in setting? 
 

If a child is being bitten ‘in a lock’, push the arm or hand of this child gently towards 

child who is biting, into their mouth to encourage release. 

 

Strategies to suggest – depending on age and stage of development           

 Reflect on when and where the child is biting and make adjustments to the 
routine and / or resources on offer. 

 Review snack and meal times. Does the child need more frequent food and 
drink? 

 Offer child alternative object e.g. chewy wrist band, objects in treasure 
baskets, teething ring, squishy squashy toy (avoid dolls). 

 Offer child crunchy foods e.g. crusts, carrots, apple, celery 
 More messy play that is safe to put in mouth e.g. custard, corn flour, jelly 

(check the child is not vegan or vegetarian). 
 Use positive behaviour management strategies and / or social stories. 
                                       


